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eg: I handed in my English assessment today.

assessment 

(noun) 2. the evaluative act of judging quality 

3.  the product that is judged

1. the outcome of  a judgement

assess

(verb)
to judge and ascribe value 

Stobart, G. (2008). Testing times: The uses and abuses of assessment. London: Routledge.

4. “a range of approaches to 
evidence gathering”  (Stobart, 2008, p. 8). 
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eg. Her assessment of their understanding informed 
her reply.

eg: New senior assessment

Jill

Linda & Haley

Sonia

“I’ll be a nothing”   (Stobart, p. 2) 



today

9.05         Assessment opportunities inspired by changes in senior assessment                             
Jill Willis

9.30 Designing out barriers to access and participation 
Linda Graham & Haley Tancredi

10:00       Why do we use eye-tracking in research and what can it tell us?
``` Sonia White

10:30 – 10:45  Discussion - exploring opportunities for the future



Assessment opportunities 
inspired by the new changes in senior assessment

Jill Willis, Kelli McGraw, Linda Graham

This research was conducted with the support of the Queensland Department of 
Education and Training through an Education Horizon research grant but does not 
necessarily reflect the views of the Department or the Queensland Government. 



Exploiting synergies
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Nature of science 1

Nature of science 2

A proposition: Teachers can usefully identify and 
exploit the synergies at the intersections of different 
agendas in support of AfL because at the nodes the 
means and ends of curriculum can converge
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http://www.smithsonianmag.com/smithsonian-
institution/inca-rope-bridge-built-span-national-mall-
washington-dc-180955609/



“Assessments of student attainment must 
provide valid, reliable and meaningful 

information about what individuals know, 
understand and can do, and how well, 

upon completion of Year 12…[they also] 
must have a futures orientation (Matters 

& Masters, 2014. p 81)

Matters, G., & Masters, G. (2014). Redesigning the secondary-tertiary interface. Queensland Review of Senior Assessment and Tertiary 
Entrance. Report submitted to the Queensland Minister for Education, Training and Employment. ACER. 

some big ideas to tie together

Sadler, D. R. (1989). Formative assessment and the design of instructional systems. Instructional science, 18(2), 119-144.

...the instructional system 
must make explicit provision 
for students themselves to 
acquire evaluative 
expertise...It is insufficient 
for students to rely upon 
evaluative judgments made 
by the teacher. 

(Sadler, 1989, p. 143) 



New Senior 
assessment 

Queensland  2019

Risks…..
1. Greater prescription leading to 

less authentic assessment & 
ability to respond to student 
interests and needs.

2. Arithmetic rather than verbal 
codes for quality leading to 
trust/distrust in numbers & 
narrowing of conceptions of 
quality. 

3. Fewer tasks means higher 
stakes for those tasks.

4. Isolation of teacher assessors, 
loss of guild knowledge 
through social moderation.fewer 

summative 

tasks



Risks…..
1. Greater prescription leading to 

less authentic assessment & 
ability to respond to student 
interests and needs.

2. Arithmetic rather than verbal 
codes for quality leading to 
trust/distrust in numbers & 
narrowing of conceptions of 
quality. 

3. Fewer tasks means higher 
stakes for those tasks.

4. Isolation of teacher assessors, 
loss of guild knowledge 
through social moderation.

Opportunities…
1. Creative local design that is 

responsive to students.

1. More involvement of 
students in assessment 
literacy, deep assessment 
literacy of teachers.

1. More formative 
opportunities and feedback 
loops for evaluation.

1. Networking of schools for 
local social moderation. 
Digital sharing of resources



Fair or 
valid

agency

equity trust

shared 
power

agency - the idea of students as active decision makers in their learning and 
assessment processes

equity - the full participation of all learners

trust - increases when we give each other adequate useful and simple evidence drawn 
from our day to day practice (O’Neill, 2013, p. 10)

5 linked 
inquiries



Action inquiry design - 5 interlinked inquiries 

2 schools - 1 regional state high school, 1 urban independent high school.
4 Year 11 English teachers and their students.

How do teachers negotiate and resolve issues of validity, reliability and equity 
as they make decisions to prepare students for new senior assessment 
success? 

Term 4, 2016 – Conversations about new syllabus, transition, risks and opportunities, understanding of 
assessment principles.

Term 1, 2017 – Teachers design unit of work and assessment tasks. Highlight design decisions. Send to 
university lecturers for feedback.

Term 2, 2017 – Teach unit. Teachers capture photo and video evidence of some key learning events. 
Lecturers use video as prompts to gather student feedback .

End Term 2, 2017 – Two schools meet, reflect and share ideas.

Data analysis
1. Initial analysis within each feedback loop by researchers, and checked with participants. 
2. Inductive content analysis, for key moments to identify the processes of planning for agency, equity, 

validity. 
3. Theoretical analysis drawing on Archer - structural, cultural and personal resources informing 

personal reflexive deliberation (2000; 2003; 2007). 

Strengthening Senior Assessment 2017 -
Willis, McGraw, Graham, QUT.



Project website and report
https://research.qut.edu.au/ssassessment/

Strengthening Senior Assessment 2017 -
Willis, McGraw, Graham, QUT.

https://www.youtube.com/watch?time_continue=1&v=P7mUUknQA9Q
https://www.youtube.com/watch?time_continue=1&v=P7mUUknQA9Q
https://research.qut.edu.au/ssassessment/


What big purposes will shape your 
curriculum and assessment design? 

Inquiry:

Identifying the first order or the main purpose 
of assessment is essential for valid and 
equitable assessment (Cumming, Dickson, & 
Webster, 2013).

Everyday evidence:
• Discussion with peers 
• Creation of a design brief:  IF – THEN - SO
• Rationale at the start of the teaching and 

learning plan.
• Annotations or commentary about the 

alignment between purpose and activities.
• Reviewer comments.
• Priorities when time runs short

Strengthening Senior Assessment 2017 -
Willis, McGraw, Graham, QUT.



What big purposes will shape 
your curriculum and 
assessment design? 

This is going to sound really cliché but it's [my 
planning is] happening all the time in my head. 
I think, when I'm at the movies, when I'm 
reading a book - wherever I am, I'm thinking 
and I'm often thinking, oh this might actually 
work. If I can get this to do this, then this might 
work. Films, for example - when I see things 
that are a big source of information for me, 
especially for creative writing and for reflection 
and things like that. Every day. Every single 
day, yeah. 

We have a team 
meeting, each 
contributing a 
range of ideas

Looking at our 
syllabus

Mapping on 
how this builds 
on the skills of 
earlier grades 

You are thinking about 
what assessment is going 

to come out of it first

Designing is the 
head of English 
or director's job

I believe that students 
have ideas. I believe that 
they have things to talk 

about that are deep.

I'd map out the 
time and blank 
out swimming 
carnivals and 
those things.

So that was my thinking, was 
how do I make it so that they 
feel like they're in control, 
that they're deciding what 
they will be - what path they 
will be taking with this unit.

Creative 
and critical 

agency

Equity

Strengthening Senior Assessment 2017 -
Willis, McGraw, Graham, QUT.



Creating an argument for 
the validity of the design:

If…. Then…. So….

The first order priority is 
to help students know the 
criteria well, especially 
criteria 3, so they can 
understand how to 
respond with quality 
performances.

We really want students to be 
able to take risks in their 
arguments (creative agency) 
and support their positions 
with evidence (critical agency). 

AND
We only have 9 weeks to 
prepare them for two different 
genre responses, and know 
that many of the students are 
working long hours at part time 
jobs.

AND 
We know that students already 
know how to structure an 
argument as they learned that 
in Year 10.

Students need to be given 
opportunities to try out a few 
different arguments and 
recognise strong and weak 
evidentiary arguments.

It has to be done in a targeted 
way to make the most of class 
time.

We need to move beyond 

skills towards students being 
able to make decisions about 
quality

Strengthening Senior Assessment 2017 -
Willis, McGraw, Graham, QUT.



Is there a shared 
understanding of assessment 
language? 

Inquiry:
To have a robust conversation about the 
validity of an assessment design, teachers 
need a shared metalanguage and an 
understanding of how assessment principles 
are contested or negotiated in practice (Willis, 
Adie, Klenowski, 2013: De Luca et al., 2016). 

Everyday evidence:
• Discussion with peers.
• Highlighting alignment in unit plan 
• Annotating exemplars

Strengthening Senior Assessment 2017 -
Willis, McGraw, Graham, QUT.



How equitable is the summative 
assessment design? 

Inquiry:
Identify likely barriers 

students might face and design 
support into curriculum plans. 

Review summative task design 
to check for conditions of 
access.

Everyday evidence of equitable 
summative design:

• Annotations in teaching 
plan

• Construct validity checklist
• Student feedback

Strengthening Senior Assessment 2017 -
Willis, McGraw, Graham, QUT.



“When using the validity checklist…We sat and went, 
why is that even on there? So many years of tasks that 
involved - you've got dregs from times before. We're like, 
that's not even that task anymore, quick delete that.” 

“We had huge success with the checklist and I think a 
little bit of a culture shift will come now in our school. In 
that staff won't think that looking at the reliability and 
validity of your assessment and making sure it is inclusive 
isn't a criticism.  It's an important part of education.” 

“A student emailed around the expert criteria group 
notes from different groups…Someone I totally didn't 
think would have looked at that, did. He put his hand up 
and he said, “Miss, I actually looked at that and thought 
where am I not doing well according to those highlighted 
bits and that's what I spent time on over the weekend”. I 
just about fell over because in the past he has not 
seemed to want to do those things.”

Strengthening Senior Assessment 2017 -
Willis, McGraw, Graham, QUT.



Are responsive formative 
pedagogies aligned to the 
purpose and summative 
assessment? 
Inquiry:
With fewer summative assessment tasks in the 

new senior paradigm, formative assessment has 
become even more significant for students and 
teachers to adjust their ideas. Opportunities for 
agency and formative feedback included:  

Drawings, quizzes, expert peer groups, online 
discussion forums, peer feedback on Turnitin, 
Socratic seminars, mock trial, interrogating 
exemplars…

Everyday evidence
• Discussions
• Annotations in teaching plan
• Creating videos and photos of activities
• Student feedback

Strengthening Senior Assessment 2017 -
Willis, McGraw, Graham, QUT.



I think they asked a lot more questions, than they have 
before…we'd just throw [the plan] out the window, 
because they'd be asking, “you know how we were 
talking yesterday about when we do this with our 
introduction, or when we do this with this quotation, can 
we talk more about this element, or that element of it?”.

After doing this I have actually thought to 
myself, oh I need to understand my other 
subjects’ criteria 

Normally in class in previous terms and years 
we've really just been listening.

[Peer assessment just gave me a deeper understanding of 
the criteria and helped me to aim towards my goal. It also 
helped me recognise quality, even in other people's work, 
so I could therefore recognise it in my own.

We know we got better...Because at the start 
we were all just writing, like it was mainly an 
explanation. But towards the end we got to see 
our improvement [in our online discussion 
forum]



How can feedback inform 
assessment quality? 

Inquiry:
Regular critical reflection throughout the 

process enables evidence to be presented, 
checked, questioned. Consequences for a range 
of students can be monitored and adjusted. 

Everyday evidence of equitable summative design:
• Student feedback
• Collegial discussions
• Social moderation
• School change

Strengthening Senior Assessment 2017 -
Willis, McGraw, Graham, QUT.



Strengthening Senior Assessment 2017 -
Willis, McGraw, Graham, QUT.

How do I know my assessment helped students learn?

• It’s allowed them to be a little bit more successful going 
into an unseen exam.

• Allowed them to get that wider scope of what was going 
on.

• Their practice paragraphs got better.
• They asked a lot more questions, than they have before.
• It allowed them to sort of engage with ideas they hadn't 

engaged with before.
• They were able to manipulate it [unseen question in 

exam rather than regurgitate a memorised answer].
• Some really ‘out there’ quotations.
• I have seen some of them come up quite well in their 

grades, and particularly for an unseen exam.
• Some of their extrapolations at the end of their essays to 

sort of the [modern day] were really good. 
• There was not as much of me hearing myself as I've had 

in the past.
• Students having that confidence and that knowledge.



Strengthening Senior Assessment 2017 -
Willis, McGraw, Graham, QUT.

Suggesting alternative ideas for assessment 
responses.

Transferring the skills independently and 
clarifying issues with the teacher.

Applying concepts to other subject areas.

Advocating with other teachers for similar 
support.

Moving easily between individual, 
peer, small group and whole group 
learning.

Making connections between 
learning activities.

Seeing multiple perspectives.

Connecting ideas to their life 
worlds.

Seeing examples of high 
quality work and analysing 
those examples.

Knowing the criteria in 
depth. 

Giving peer feedback based 
on criteria.

Connecting criteria to learning.

Understanding a range of quality 
through giving peer feedback.

Being expected to be a 
knowledgeable peer evaluator.

Participating and being 
valued in the class.

Being challenged to take 
risks with an idea.

Peer review.

Sharing work in progress.

Individual conferencing 
with teacher. 

Fun competition in groups.
Leading discussions 

Goal setting from 
previous feedback.

Different ways to show 
knowledge – visual, 
matching, talking.

Choice of tasks.

Mixed ability groups
Multiple opportunities 
to practice new skills.



Project website and report
https://research.qut.edu.au/ssassessment/

Strengthening Senior Assessment 2017 -
Willis, McGraw, Graham, QUT.

https://www.youtube.com/watch?time_continue=1&v=P7mUUknQA9Q
https://www.youtube.com/watch?time_continue=1&v=P7mUUknQA9Q
https://research.qut.edu.au/ssassessment/


Next steps
• Sharing: Schools, professional associations, subject departments invest in 

supporting teachers to generate everyday evidence of validity in relationships of 
local intelligent accountability. 

• More research:  There is more to understand about teacher assessment literacy 
with new practices, the experiences of students with histories of difficulty 
accessing Senior English success in assessment, and opportunities for greater 
student agency in assessment.  
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