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	Item
	Description

	Title: 
	Name of the assessment item (can be used for identification)

	Overview: 
	What students are given and what they are expected to achieve.

	Main Knowledge, Skills, and Abilities (KSAs): 
	What are the main targeted KSAs? Specific unit/subject/course/program objectives.

	Rationale: 

	Why this assessment item is designed? What the students currently don’t know/understand, what misconception they might have, what can they do/use ... to address this deficiency, or advance towards next level. Relation to other course- or program-level objectives.

	Additional Knowledge, Skills, and Abilities: 
	Any pre-requisite KSAs that may be required to achieve the main KSAs. These would be implicit and may not be the target of assessment.

	Potential observations: 
	These are the possible observables that can reveal learning: What students can do accurately, correctly, or what students can say, draw, write, or analyse.

	Potential work products: 
	What constitutes the evidence of learning; For examples:
Drawings, oral presentations, written descriptions, reports, lab test results, documented processes, progressive work, portfolios, performance assessed over a period of time (eg a semester), etc.

	Potential rubrics: 
	How will student performance be evaluated? For example:
Quality of content; Quality of process followed; Scores of MCQ;
Instances of correct conceptions, or misconceptions remaining;
Also, Determined scoring: what constitutes a 7, 6, 5 ..., or a 1.

	Characteristic features: 

	These are descriptions of what and how students might present, as reasoning or analysis. They are the overall features that can be set at defined minimum threshold levels.

	Variable features: 

	What can be varied, while using similar assessment tasks with associated evaluations, for example:
At what depth (introductory, intermediate or advanced level – these may correspond to semester or year level); Presentation format; Auditory information (enthusiasm, confidence, etc.); 
Correct use of symbols and notations; Language, expression and grammar; Background knowledge; Cognitive complexity; Use of check lists; Goal-setting and execution; Monitoring progress of tasks; Motivation, relevance, value, authenticity; Self-regulation; etc.

	Educational standards: 
	What Stage 1 competency standard(s) or TLOs this assessment addresses? How are these linked to program and course level objectives?

	Exemplar tasks: 

	These can be provided to students to set expectations, or to learn from practicing assessment using the rubrics; They can be provided to the academics to use for assessment design.

	Online resources: 
	Provided, or obtained and utilised.

	References: 
	Provided or identified, used and cited.



